


Devereux Early Childhood Assessment for Toddlers

Single Rating Report

Child's Name: Adams, Michael    Program: MDCH    Rater Name: Smith, Joanne

Gender: Male    Site: ABC Clinic Test Site    Relationship to Child: Mother

Birth Date: 09/28/2011    Group: Amy Smith Clinician    Date of Rating: 07/29/2013

Age at Rating: 1 Years 10 Months    Rating Period: Pre

Score Summary Table

AR IN SR TPF

Raw Score 44 26 13 106

T-Score 31 41 34 34

Percentile 3 18 6 6

Description Need Typical Need Need

Scale descriptions are:
AR - Attachment/Relationships
IN - Initiative
SR - Self Regulation
TPF - Total Protective Factors
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Individual Child Profile

T-Scores AR IN SR TPF Percentiles

72 44 & Up 28 & Up 203 & Up 99

71 102-202 98

70 43 27 198-200 98

69 197 97

68 194-196 96

67 193 96

66 72 42 26 190-192 95

65 188-189 93

64 41 25 186-187 92

63 182-185 90

62 40 180-181 89

61 24 178-179 86

60 39 176-177 84

59 71 38 174-175 82

58 23 170-173 79

57 37 166-169 76

56 70 36 164-165 73

55 69 22 162-163 69

54 35 160-161 66

53 68 34 21 156-159 62

52 154-155 58

51 67 33 150-153 54

50 66 32 20 149 50

49 65 146-148 46

48 64 31 143-145 42

47 63 30 19 141-142 38

46 138-140 35

45 61-62 29 18 137 31

44 60 28 135-136 27

43 59 133-134 24

42 58 27 17 131-132 21

41 57 26 127-130 18

40 25 16 125-126 16

39 56 24 122-124 14

38 55 23 15 119-121 12

37 54 22 117-118 10

36 53 21 112-116 8

35 51-52 20 14 109-111 7

34 49-50 13 105-108 6

33 47-48 19 101-104 5

32 46 17-18 12 100 4

31 44-45 15-16 97-99 3

30 41-43 14 11 95-96 2

29 39-40 13 93-94 2

28 38 & Less 12 & Less 10 & Less 92 & Less 1
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Item Ratings by Scale

Attachment/Relationships
1 enjoy interacting with others? 2-Occasionally

2 show affection for a familiar adult? 3-Frequently

4 seek comfort from familiar adults? 2-Occasionally

5 makes needs known to a familiar adult? 3-Frequently

6 act happy with familiar adults? 2-Occasionally

7 show interest in her/his surroundings? 2-Occasionally

8 respond when spoken to? 2-Occasionally

11 act happy when praised? 3-Frequently

13 make eye contact with others? 4-Very Frequently

14 enjoy being cuddled? 2-Occasionally

15 smile back at a familiar adult? 2-Occasionally

17 reach for a familiar adult? 2-Occasionally

18 respond to her/his name? 2-Occasionally

20 smile at familiar adults? 2-Occasionally

22 show pleasure when interacting with adults? 2-Occasionally

24 makes others aware of her/his needs? 3-Frequently

25 accept comfort from a familiar adult? 2-Occasionally

36 expresses a variety of emotions (e.g. happy, sad, mad)? 4-Very Frequently

Initiative
9 show concern for other children? 1-Rarely

10 try to comfort others? 1-Rarely

12 participate in group activities? 2-Occasionally

16 ask to do new things? 3-Frequently

19 react to another child's cry? 2-Occasionally

26 play make-believe? 4-Very Frequently

27 follow simple directions? 2-Occasionally

28 show preference for a particular playmate? 3-Frequently

29 try to clean up after herself/himself? 2-Occasionally

31 play with other children? 2-Occasionally

32 try to do things for herself/himself? 4-Very Frequently

Self Regulation
3 adjust to changes in routine? 2-Occasionally

21 easily go from one activity to another? 2-Occasionally

23 handle frustration well? 2-Occasionally

30 easily follow a daily routine? 2-Occasionally

33 calm herself/himself? 2-Occasionally

34 accept another choice when the first choice was not available? 2-Occasionally

35 have regular sleeping patterns? 1-Rarely
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Strengths

Goals / Needs

Focus:

Program: ________________________ Child: ___________________

Team: ___________________________________________________

Date: ___________________________________________

DECA Planning Form

Strategies

Who will do this: When will it be done: How will this fit into the planning process or daily routine:

When will we review and adjust:
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Acivities and Routines

1. Maintain a predictable daily schedule.

Why Is This Important? 
Predictable environments and schedules help infants and toddlers feel secure (A/R). Young children feel proud when
they remember part of a routine, such as putting their plate in the sink after snack (IN). Dependable schedules and 
routines help infants and toddlers control their impulses and tolerate frustration (SR).

Tips for Toddlers

A 1.1 Review activities with toddlers. “We had snack,
then we went outside.” SR

A 1.2 Notice and acknowledge when a toddler 
seems to be thinking about an event from the past. 
“I see you looking for the red truck you played 
with yesterday.” SR

A 1.3 Read the same book in the same cozy area
with a toddler. “Jose, I am going to read Brown 
Bear, Brown Bear in the book area. Would you 
like to join me?” A/R, SR

A 1.4 Prepare materials and set up activities ahead 
of time. For example, have paint and brushes ready
for art, have bowls and napkins ready for snack, etc.
SR

A 1.5 Create a visual schedule to see and touch
showing daily routines, and post this schedule at 
toddlers’ eye level. “Yes, William, first we go outside,
then we have snack, and then it is time to go home.”
IN, SR

Tips for Infants

A 1.1 Talk with infants about specific sequences of
events. “After we change your diaper, we will have
lunch.”  IN, SR

A 1.2 Give an infant a warm bath at the same time
each day. “Sara, after we eat dinner, it will be time
for your bath.” SR

A 1.3 Plan for small group activities. “James and
Sarina, let’s roll the ball together.” IN, SR

A 1.4 Prepare materials and set up activities ahead 
of time. For example, have a stack of diapers in the
diapering area, have bowls and napkins ready for
snack, etc.  SR

A 1.5 Gently smile and greet infants as they wake
from a nap. “Hi, Jonathon, you are awake. I am 
so happy to see you!” A/R, SR

Tell Me More…
Predictable but flexible daily schedules and plans help provide direction when caring for infants and toddlers. Infants
develop their own special daily rhythms and patterns for eating, sleeping, and alertness. Some infants take short naps
during an extended feeding. Others quickly finish and then fall into a deep sleep. Routines develop naturally when 
caregivers follow the infant’s or toddler’s lead. 

Caregivers can build routines around infants’ and toddlers’ natural habits. If they like to run around when they arrive in
the morning, rearrange the routine to start off with outdoor or gross motor play. When infants and toddlers feel secure
because their schedule matches their needs and is consistent and predictable, they are free to focus on and explore new
and interesting things. The daily routine and schedule should foster the establishment of small intimate groups in which
relationships with trusted caregivers can develop (Lally 2000).
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Strategies Guide

8. Ensure time for active and quiet play each day.

Why Is This Important? 
Exploration and active play enable infants and toddlers to build relationships with others (A/R). Infants and toddlers
learn about play and social skills through watching others and busy interaction (IN). Providing infants and toddlers 
with moments of quiet play offers time for their brains and bodies to relax, think about, and remember all they 
are learning (SR).

Tips for Infants

A 8.1 Help support infants’ interest in one another by
keeping them close together.  A/R, IN

A 8.2 Sit with an infant and talk about what other
children are doing. “Look, Evan. Paul is moving the
boat through the water.” A/R, IN

A 8.3 Introduce infants to turn-taking by rolling balls
back and forth.  A/R, IN

A 8.4 Provide unbreakable mirrors for infants to look
at themselves.  IN

A 8.5 Have items infants can use for crawling, rolling,
climbing, and scooting, such as platforms or
climbers.  IN

A 8.6 Have a box of musical instruments and scarves
that infants can use together, along with caregivers,
while listening to music.  IN

Tell Me More…
One of the brain’s most important jobs is to help regulate reactions to sensory input so that the body can feel balanced,
comfortable, and well regulated. Too much stimulation can make it difficult for some children to focus and pay attention to
meaningful activities and experiences. If they find interactions overwhelming, they may withdraw.
Observing the cues infants and toddlers provide will give caregivers clues to their unique needs for individual play or
social interaction. Interpreting the body language of each child helps caregivers provide more successful learning experi-
ences that do not overload the infant’s or toddler’s emotional and sensory systems. Responsive caregivers give infants and
toddlers the time to respond to adult attention and behavior and are also sensitive to the times children need to look away,
play individually, or play socially. 
Opportunities for outdoor activity are imperative in child care because many children who spend long hours in child care
programs have limited opportunities for outdoor, physically stimulating play when they return home. After a long workday,
their parents often have many other family responsibilities to attend to and may not have time to play (Thigpen 2007).
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Tips for Toddlers

A 8.1 Create cozy, quiet spaces for toddlers to calm
themselves, regain energy, and spend time with an
adult.  A/R, IN, SR

A 8.2 Create scenarios where toddlers can work
together, such as pulling another child in a wagon.
A/R, IN

A 8.3 Play games such as “Ring Around the Rosie”
and “London Bridge” to help encourage peer 
interaction.   IN, SR

A 8.4 Label children’s personal toys with their names,
and model ways to take turns or use other available
toys. “Laura, that is Kara’s special doll from home.
Would you like me to help you find another doll so
you can play together?” IN, SR

A 8.5 Offer children a safe place to watch and listen
where they do not have to be actively involved, such
as a bean bag chair, a soft blanket, or a nest of 
pillows.  IN, SR
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Building Individual Children’s
Protective Factors

he strategies in this chapter are useful for all children, but they are 
especially useful for children who may need extra support in attachment and
relationships, initiative, and self-regulation. There is no one strategy that 
fits all! Each child is unique, and when considering a particular strategy,
caregivers should examine whether it fits the child’s strengths, temperament,
culture, and developmental skills.

Strategies for Building Attachment and Relationships
Relationships that lead to healthy attachment require effort on the part of
both the child and the adult. Secure attachment is a loving, long-lasting,
mutual bond that occurs between the child and familiar caregivers. The 
following strategies are suggestions of best practices that, depending on the
child, can support the building of attachment and nurturing relationships.

T
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Building Individual Children's Protective Factors

Strategies for Building Self-Regulation
Self-regulation includes a child's growing ability to gain control of bodily
functions, handle emotions, focus and pay attention. It also includes a child's
developing capacity to control their arousal and response to people, places
and things in their world. Self-regulation is developed through the ongoing,
nurturing, and consistent care that adults share with infants and toddlers.
Self-regulation skills build throughout early childhood, and these skills need
to be carefully supported by the adults in children’s lives. The following
strategies are suggestions of best practices that, depending on the child, can
support the skills children need to develop and enhance self-regulation.

1. Redirection. Redirection is a technique adults can use to gently guide
an infant or a toddler to a more acceptable behavior or activity. Infants in
particular often need redirection for their own safety. If caregivers see an
infant moving toward something in the environment that is not safe, they
should remove the item or redirect the child to something more interesting.

How Can I Do Redirection?
Follow these simple steps:

n First, acknowledge the child’s feelings. “Brady, I know you are upset
because you cannot go outside.”

n Second, explain in simple terms why the child cannot have what he
wants at this time. “It is cold and raining outside.”

n Finally, redirect the child by showing him other things he can play 
with or do. “If you want to climb, why don’t we hold hands to climb 
up the stairs?”

Time-outs are not appropriate for infants and toddlers. The early years 
are a time for children to develop confidence and self-control. When adults
create environments that respect each individual child, they set forth a 
message that the world is a warm, friendly place. Positive discipline 
techniques that combine caring and direction are a part of this healthy 
environment (NAEYC 1996). Infants and toddlers are learning about 
the world and about what is exciting and interesting. It is up to the adult
caregiver to take action to keep children interested and safe from harm.
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3. Limit setting. Limits are boundaries that help young children feel and
stay safe and that also teach socially appropriate behaviors for meeting
their needs. Limit setting techniques are helpful for young children who 
do not yet understand the concept of rules.

How Can I Provide Limit Setting?
Caregivers should always start by building strong, supportive connections
with the infants and toddlers in their care because cooperation is an 
extension of connection.

Try to see actions from the child’s point of view, and get on their level as you
talk with them. “No touch…not safe. You wanted to know what was in my
cup. The coffee is hot!” Or, if a caregiver finds a toddler throwing sand,
“You seem to want to throw something. Sand is not for throwing. You may
throw the beanbags or the balls. What would you like to throw…beanbags
or balls?”

Minimize the number of responses that begin with “No,” “Don’t,” and
“Stop.” Young children, especially toddlers, want and need to exert 
their independence, so talk to them about what they can do. Try saying
“Place the books on the shelves, please,” instead of “Don’t throw those
books on the floor.” Almost every negatively worded statement can be
reframed in a positive way. 

Caregivers should be prepared to provide empathy and emotional safety 
as they set consistent and safe limits for young children. Young children
need freedom to respond to and express their feelings about limits in a safe
manner before they can be ready to move on.

Summary
Understanding and supporting each infant’s and toddler’s protective factors
is an important part of enabling children to better manage and positively
respond to all the risks life may present. Some children may need 
extra support to strengthen their within-child protective factors. Adults who 
recognize this and work together with families to create individualized 
plans for children can help to foster a sense of understanding, nurturing,
and support that can carry a child into a life of love and learning.
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